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Abstract 
Education institutions across the globe had to switch to a blended mode of delivery due to COVID-19 related restrictions. Blended learning demonstrated the potential to reduce students’ academic loss incurred due to the pandemic. The purpose of this study was to explore the prospects of blended learning as a regular feature in underdeveloped countries shortly. The case of Pakistan was explored in this regard. A qualitative research method was followed to reach conclusions. Academicians from four universities located in Pakistan who opted blended learning approach during this period participated in the study. Focused group interviews were used as a source of data collection. Conclusions were drawn following an inductive approach. The study supported the adoption of blended learning to reduce students’ learning gaps in the post-COVID-19 scenario. However, several threats at administration and academic levels also emerged to opting for blended learning as a regular delivery mechanism in Pakistan. The results are discussed in the context of higher education resources and challenges in the developing countries. 
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Introduction
Teaching is a highly complex occupation requiring adopting and adapting best practices – from theory and research – to a variety of contexts and demands. The emergence of technology has changed the delivery mechanism of education at all levels throughout the world. It has been observed that students’ engagement is enhanced with the use of technology. If we focus on higher education only, we find that students at this level are engaged with learning management systems. Blended learning and/or online learning have become very popular at the university level. 
Like any other pandemic man has suffered, COVID-19 has altered the normal activities of routine life, and higher education is no exception to it. Like many other countries, universities in Pakistan – under the patronage of the Higher Education Commission – were forced to use online options to mitigate the educational loss of the students. Some of our universities started online classes, while others couldn’t start due to this or that reason. Due to the course of action, the adoption of blended learning in higher education institutions was also suggested at different forums. Blended learning became a norm in well-reputed international universities.
We must keep in mind that ‘technology just for the sake of technology’ cannot be categorized as blended and online learning. It is a completely different mode of learning with a unique design. Blended learning is not simply putting multiple delivery methods together, rather it qualifies as a new approach and thinking towards teaching and learning. Based on the active learning paradigm, it offers an easier way to support and enhance students’ engagement and collaboration (Cleveland-Innes & Wilton, 2018). According to Stinehour (2014, May 15), the potential benefits of blended learning may include greater opportunities for collaborative learning, improved accessibility, communication improvement, and better assessment strategies. At the same time, apart from the technological requirements and IT skills, lack of self-pacing and self-direction is one of the most significant challenges for the adoption of blended learning. 
Blended learning is not a mere amalgamation of face-to-face and distance education. Rather it is altogether a different paradigm of teaching and learning and all the people involved in the process need to redefine their roles in the blended learning environment. For example, Cleveland-Innes et al. (2007) have identified some areas where students and teachers need to adjust themselves. These areas include interaction, self-identity, instructor role, course design, and technology. Blended learning changes students’ roles from mere learners to active learners. Teachers need to change their roles from experts (in face-to-face delivery mode) or tutors (in distance education) to activity designers, facilitators, and learning directors. In addition to the mastery of content knowledge, the teachers need some basic technology skills and pedagogical practices supporting student-centered delivery mechanisms. Blended learning cannot occur without a clear institutional vision for the adoption of this mode. Universities need to pay attention to three stages from ideation to the adoption of blended learning. These stages include the awareness/exploration stage, the early implementation stage, and the mature implementation/growth stage (Graham et al., 2013). Keeping in view the pandemic situation in Pakistan, the need for blended learning has been badly felt. This study is designed to investigate the perceptions of the leading academicians from Pakistani universities regarding the scope of blended learning in the post-pandemic scenario.
Literature Review
Higher Education in Pakistan: Situation Analysis
One of the frequent discussions among Pakistani academicians is how to engage the students in active learning and resultantly develop critical thinking in the students. Mostly, the students of higher education institutions in Pakistan adopt a ‘strategic approach’ to their studies. This approach refers to students’ focus on doing enough work required to achieve good grades at the cost of a deep understanding of the discipline. While the others take the ‘surface approach’ – the only purpose is to pass the course (Entwistle, 2012). This surface approach can be linked with the Information Transmission Teacher-Focused (ITTF) method. It has been observed that ITTF results in surface-level knowledge of the students; while the quality of students’ learning is likely to be enhanced by working on the concept of the students through the Conceptual Change Student-Focused (CCTF) approach (Stes et al., 2008). The lecture method, with the least teacher-student and student-student interactions, is very common at the higher education level in Pakistan (Bidabadi et al., 2016).  
One of the available options for these problems is the adoption of a blended learning model by higher education institutions. The adoption of this mode of delivery in Pakistan has been under discussion for a while now. The Higher Education Commission (HEC) Pakistan has taken some significant steps for the promotion of online resources e.g., the provision of broadband connectivity at the campus, the HEC digital library, IP-based video conferencing system, etc. However, to what extent blended learning has attracted academia and policymakers is a matter of greater concern. Despite the availability of digital resources and support, we are still lurking at the awareness stage for the implementation of blended learning in our universities (Manzoor, 2018). He further found that though university teachers were aware of the concept of blended learning and its benefits for the students of higher education institutions, they never tried to implement this concept in their real classroom. Overall quality of higher education institutions and the degree holders of these institutions are discouraging in Pakistan. The teachers are unable to engage the students through their teaching methods and the students are happy with their surface-level knowledge which only earns degrees for them without any in-depth understanding. Moreover, the intermittent closures due to religious or political events have further aggravated the situation. 
Blended Learning – A Possible Solution
Higher education in Pakistan faced numerous challenges for decades now. Two of the major problems are the lack of students’ engagement in higher order learning, and the intermittent suspension of academic activities due to any kind of unrest in universities. This paper sees blended learning as a potential solution to all these problems. Blended learning offers opportunities to blend different options of delivery – usually combining synchronous and asynchronous tools. The combination can be altered and adapted according to the needs of the learners and the demands of the situation. Though the exact impacts of blended learning on students’ overall development are still inconclusive, many renowned institutions and universities are putting it into practice due to far more effectiveness in personalized learning and exposing students to more relevant learning resources and experiences (Müller & Mildenberger, 2021).  
The rise of the use of Internet in routine life compelled education institutions especially higher education institutions to rethink their delivery mechanism. Many top-ranked universities of the world like Massachusetts Institute of Technology (MIT), Imperial College London, The University of Maryland, etc. have adopted blended learning in most of their offerings; while other universities have started their transition to blended learning (Fredin, 2017, October 17).  
Cleveland-Innes and Wilton (2018) recognized the following guiding principles for effective blended learning environments:
1.	Open communication and trust
2.	Critical reflection and discourse
3.	Creation and sustainability of a sense of community
4.	Supporting purposeful inquiry
5.	Ensuring students sustain collaboration
6.	Ensuring that inquiry moves to resolution
7.	Ensuring a congruent assessment with ILOs
For adopting technology-embedded blended learning, we need some further considerations to make it more effective. For example, Community of Inquiry (CoI) – based on constructed social learning theory – demands social presence, cognitive presence, and teaching presence to make the learning more effective. Social presence requires purposeful communication in a trustworthy environment resulting in development interpersonal relations and feelings of group togetherness. Cognitive Presence refers to learners’ exploration and constructing/confirming the new horizons of knowledge. Four steps are recommended and followed to ensure students’ cognitive presence in technology-embedded learning. Firstly, the presentation of a cognitive trigger and students’ response; second, exploration of new ideas; thirdly, the integration of the idea into their own context; and finally, accepting the idea or solution for themselves. Teaching presence involves design, facilitation, and direct instruction on the part of the teacher. It directs the social and cognitive presence of the students to a meaningful learning experience (Chiu, 2021). 
Blended learning is completely different from face-to-face and distance education. The role of teacher and student is required to be modified accordingly. Due to its potential benefits, many institutions including top-ranked universities are offering programs through blended learning. 
COVID-19 and the Post-Pandemic World
Severe Acute Respiratory Syndrome Coronavirus 2 (SARS-CoV-2) or simply COVID-19 erupted in China and affected all sectors across the globe. A major part of the world went under a strict lockdown and people were made to remain stay at home. Industries, businesses, traveling, and institutions, all were shut down. Pakistan, too, went under a lockdown in March 2020. Like other countries in the world, all the federal and provincial educational institutions i.e. schools, colleges, and universities were closed. The Higher Education Commission Pakistan, after notifying the closure of universities, realized the situation and asked all the universities to restart the educational activities through online classes – an experience that was unknown to majority of teachers and students. HEC was concerned regarding the quality of online classes and gave a policy guideline in this regard which enlisted six indicators i.e., university readiness (operational learning management system), faculty readiness, course readiness, library readiness, technology readiness, and student readiness (HEC, 2020a). Some universities in Pakistan started online classes while others suspended their educational activities till further orders. Mostly, the universities which continued with online classes used applications like Zoom or Microsoft Teams, etc. All these stop-gap arrangements were again synchronous in nature and students were not being engaged as much as blended learning modes offer. Learning management system (LMS) has the options to engage students through synchronous and asynchronous techniques both. Sixty-five universities were having their LMSs before the pandemic started and this number has now increased to 120 (Tahir, 2020). But it is quite evident that these LMSs are not being properly utilized. 
The human history tells that extraordinary situation affecting masses like pandemics, recessions, world wars, etc. had led to a restructuring of communities globally. These extraordinary conditions demand extraordinary efforts from communities to survive, and people strive to find different-than-usual ways to sustain. During the course, unique and innovative ideas emerge, and communities find new behaviors and techniques. In the same way, COVID-19 was likely to bring fundamental restructuring in human behaviors and norms. The notable changes so far are the ‘physical distance’ and ‘work from home’. Some of the leading companies e.g., Twitter and Berkley Bank have offered ‘work from home’ to their employees in the post-COVID-19 era also. On the other hand, there are speculations by the medical experts that we are never going to witness normalcy of life in future what we were experiencing in the pre-pandemic world. So, we will have to learn to live in the new conditions and adapt our social life and working conditions accordingly. The life at a university campus was definitely changed also. Are we ready to adapt to demands of the changing scenario? The HEC and the universities worked hard to mitigate students’ academic loss, but stop-gap arrangements are never meant to deliver 100% to all. During extraordinary conditions, available options are searched on hit and trial basis. All these activities create opportunities to be worked at in future. One such opportunity for higher education institutions is adoption of blended learning. Theoretically, it can serve two major benefits i.e., reduction in physical contacts and increased engagement of the students. But committed and collaborative efforts are required at institutional level to implement blended learning in its true spirit. Without understanding the foundations of blended learning, its implementation will result in classroom-type online teaching – old wine in new bottles. Keeping in view the current scenario, this study was designed to analyze the perception of university teachers and administrators about the implementation of blended learning at higher education institutions in post-COVID-19 situation.
Justification / Rational of the Study 
Extraordinary situations are sometimes beyond human control, but man always tried to find some ways out of them. We recently experienced the same situation in the form of a pandemic and now reaching to a post COVID-19 scenario. COVID-19 has hit all the sectors very hard across the globe without any exception. The experiences during the pandemic altered us in many ways just like the previous extraordinary situations had. There are discussions that online learning and/or blended learning is the future of higher education around the world. Higher education institutions in Pakistan are already criticized for stereotype lecturing and students’ shallow level of learning apart from frequent closures of universities in Pakistan due to different religious and political shutdowns in the town. During COVID-19 situation, many universities in the country searched for different options including online learning. Every cloud has a silver lining; it would be great turn around if Pakistani universities take this opportunity to revisit their delivery mechanism and add online learning options to their existing face-to-face interaction. This study told us to what extent our universities have learnt from the lockdown and planned implementing blended learning in Pakistan.
Research Questions
The following research questions guided this study:
1.	How do the faculty members envisage the prospects of blended learning in Pakistan?  
2.	Why should universities in Pakistan go for blended learning?
3.	What are the opportunities and threats for blended learning at higher education level in Pakistan in near future?
Conceptual Framework
The outbreak of COVID-19 has altered human life in a very short period of time. Strict lockdowns were imposed across the globe. As none of us was prepared for such a situation, life went into hibernation at first but later due to its prolonged nature, alternative methods were tried to meet the basic needs. In the same way, educational institutions at all levels were closed, however the educational activities couldn’t be suspended for a long period of time. In response, institutions quickly searched for alternative options and all activities were converted to online teaching / learning. Though blended learning is in practice in many technologically advanced countries, developing countries like ours were far away from practicing this mode of learning.  
An overview of human history reveals that global pandemics and wars have affected human life. We, the humans, have learnt during these catastrophes what we were not used to earlier. COVID-19 has also altered human life in many ways. For example, the concepts like work-from-home and online meetings have become very popular. Online education is another area which gained attention during this pandemic. Though not an unknown mode of learning for majority of us yet it has not been practiced to its potential in Pakistan. Blended learning is being used in developed countries and there is empirical evidence that students’ engagement has been enhanced with enriched material through blended learning. Once our all academicians and students at higher education level become aware of online mode of content delivery, the pandemic may create an opportunity for higher education institutions to adopt blended learning in future. Blended learning can offer multiple benefits to our system i.e., increasing students’ engagement, reducing costs, offering enriched learning material, minimizing damages in case of institutions’ closures etc. This study was based on the idea to what extent blended learning can replace our traditional face to face mode of learning in future. 
Research Design
The study was supposed to revolve around interpretation and description of the personal experiences of the participants, so the study followed interpretive research paradigm. Descriptive qualitative research design was applied to answer the research question. The teachers at the public sector general universities of Punjab were the target population. Four universities were conveniently selected from different parts of the province. 
Focus group interviews were conducted. Initially it was planned that four faculty members from each university would be involved in the focus group discussion. One of the Vice Chancellors of the selected universities showed her interest in being interviewed. In the same way, the Registrar of one of the universities along with his ICT team was also willing to get interviewed, so the participants of the focus group interviews varied from four to eight, and the total number of participants of four focus group discussions was 21. As far as the members of the group discussions were concerned, the participants were taken from different fields, so that all faculties and subjects could get representation. 
Data Collection and Analysis Procedure
The interviews were conducted in the post-COVID scenario where the universities were reopened and working normally after a brief lockdown. Before visiting the selected universities, their faculties were sorted out and departments were identified. Permissions were formally requested from respective VC and Registrar offices. On the given dates and time, I (the principal author) reached and conducted the focus group interviews.
Blended learning is not a very common phenomenon in Pakistan, so there is always a chance that it may be misunderstood by many. Before conducting the interviews, the interviewees were briefly presented the concept of blended learning. A one-pager document was shared with them. The explanation revolved around synchronous and asynchronous activities and how they are blended. Furthermore, it was focused to convey those online classes arranged during pandemic lockdown on different apps like zoom, google meet, what’s app, etc. were an example of online delivery of the content only. Different questions were asked by the participants during the discussion and their queries were satisfied before the interview started.
The focus of the group discussions was on online modes and practices of the participants during pandemic lockdown, their reflections on the practices and the prospects of adoption of blended learning in their universities. As a moderator, same purposes were taken as the framework of the interviews. The interviews lasted from one hour to one and a half hours. With prior permission of the participants, all interviews were audio recorded. At the same time, important points of discussion were also noted down by the moderator, and at the end of each interview, these points were shared with the participants and slight changes were made to the important points where needed.
Each interview was separately analyzed descriptively in the context of the participants’ institutional support, practices and policies, and later all the data were merged and analyzed using inductive approach where more general conclusions were drawn using different personal stories. Of course, there were some certain key aspects which were targeted but the respondents were free to express whatever they wanted. Patterns of responses were identified at first and then merged to infer and generate themes. 
Findings
Following results emerged from data analysis:
Stop-gap arrangements during pandemic lockdown
Pandemic lockdown was imposed in mid of March 2020, and all educational institutions went closed. The situation was not common, and all activities were suspended. As the lookdown prolonged, academic institutions started searching ways to make stop-gap arrangements for educational activities. 
At first, we had no option except to abandon all activities. Then, we took the start. We started using different online options like WhatsApp, Zoom, Google Meet, etc. We heard about Learning Management Systems and gradually trying to shift on Moodle’s LMS. (FG, 1)
The synchronous online experiences were different from department to department. It was easier for social sciences and language departments but difficult and complex for science departments. 
All our efforts regarding online education were least effective, if not ineffective at all, as far as my subject [Mathematics] was concerned. I discussed the issue with my colleagues from biological and pure sciences departments, and they were facing the same issue. (FG, 4)
Even the teachers had no idea, at first, what to do. Some of them were not very much familiar with technology which further damaged the cause. Teachers also were reluctant to deliver due to recording of sessions. There were some instances where recordings were posted on social media to make fun of the teachers. 
Initially, it was one-way traffic. And sometimes teachers were not prepared and during the process, there were some points which shouldn’t have been discussed. Later it was addressed due to groups formation / discussion / groups and playing available videos. (FG, 3)
The participants acknowledged that they were mostly unaware of the tools used for online teaching. Proper availability and functionality of learning management systems were totally missing. Anyhow, the universities and teachers found this or that way to communicate with their students during the lockdown.
Cognitive, Social and Teaching Presence
One of the biggest challenges of online learning is to ensure three presences i.e., cognitive, social and teaching. Once the respondents were asked questions about these presences, they told that they are not well-aware of the concept. They were briefed about the concept before proceeding further. 
Cognitive and social presences mainly depend on the teacher and they vary from teacher to teacher. Despite efforts, lack of face-to-face social interaction among students was strongly felt. We have the option of turning videos on, but we don’t think that it would be socially accepted. What I could do, I always turn my video on while delivering online lecture to students. (FG, 3)
The teachers were right when they showed their disability to engage the students properly as they were not used to this mode of education. 
The very first question which should be asked is to what extent, teachers were trained for this mode of delivery. We tried our best to generate fruitful discussions, but majority of the students remained silent. The students were not ready to participate. (FG, 2)
The respondents also reported problems in formative assessment. Due to nonresponsive behavior of students, the teachers couldn’t judge the results of their content delivery. Furthermore, preparation of assignments and scoring rubrics for online learning was another area where the teachers were not very used to. 
Blended learning as an option for problems at higher education level
Pakistani educational system is frequently halted due to frequent interruptions caused by political instability and religious gatherings. Quality education and students’ engagement / active participation specially at higher education level are the widely reported dilemmas. Blended learning can be seen as an option for higher education institutions to overcome these problems. The respondents had different opinion when asked this question.
Blended learning is not the replacement but an addition and can be sparingly used when needed. (FG, 1)
Actual classroom settings are not possible in blended learning. (FG, 3)
Of course, we will be able to deliver an enriched content. (FG, 2)
We, the teachers, didn’t know much. Now we are exploring. (FG, 1)
Connectivity issue is there and will remain for ages in Pakistan. (FG, 4)
During interviews, it was mostly observed that whenever blended learning was mentioned, the participants were actually referring to online synchronous classes. For multiple times, they were reminded that all synchronous activities are done through face-to-face mode in blended learning. 
Yes… blended learning can offer many advantages to our fragile education system but some other issues will emerge. Students especially female students will face problems due to denial of gadgets and internet connections by their parents. (FG, 2)
Even before COVID-19 forcedly dragged us to online resources, I believed we need to utilize online resources to enhance students’ learning. (FG, 4)
Traditional classroom teaching is now a beautiful past. Sooner or later, we will have to adopt technology-based teaching methods. That is the only solution to our many problems. (FG, 1)
During COVID-19 lockdown period, I studied and followed models adopted by well-known institutions round the globe. I didn’t know earlier but now I believe that blended learning is not an option rather its panacea to our main problems. (FG, 3)
There were mixed opinions by the respondents. Some of them were not in favour of adoption of online learning along with the traditional face-to-face sessions while others saw it as an opportunity for better teaching-learning process.
Prospects of Blended Learning in Pakistan 
Blended learning is not a fully understood concept among university teachers in Punjab. Blended learning was repeatedly explained to them during interviews. Anyhow, the respondents were mostly hopeful that blended learning is the future of higher education in Pakistan. 
Starting academic activities during COVID-19 was not an easy task. We had no starting point. We were not even heard of Zoom like applications, and within a period of less than one year, we are using dedicated learning management systems. This progress is huge. From here, there is no way going back; we have to go further from here. (FG, 3)
Exploration and increased awareness during crisis have paved the way for utilizing technological innovations. Now we are technically and mentally prepared for adoption of technology. And there is no doubt that blended learning is the ultimate future of our university education. (FG, 2)
Now when the campus is open for students, I often arrange online classes. Last one year has given me confidence to use online options and these are not options at all. (FG, 4)
The respondents referred to their efforts to adopt online mode without any prior training or exposure. They were satisfied with their progress they have made regarding online education within a short period of one year. From nowhere to using dedicated learning management systems is no doubt commendable. The teachers are in high spirits for adopting blended learning in future. 
At first, it was very challenging but now we are prepared to switch over. (FG, 3)
Blended learning will be the best option after some year especially keeping in view of the failures of existing system. (FG, 4)
Yes, blended learning will progress, we support it or not, but it’s a reality. (FG, 1)
We cannot go behind from here. There is no other way but to go forward. (FG, 4)
We have steep rise in attendance both of teachers and students. In this respect it was a wonderful experience, and hopefully, blended learning will ensure greater participation from both sides. (FG, 2)
Internationally well-known experts of the subjects were engaged and utilized in during our online classes. I personally invited them to talk with my students. Their lectures are also available on internet and yes blended learning will provide us to utilize those online resources more effectively. (FG, 3)
Keeping in view the wonders we have done in only one year [of online learning], I am excited to see unprecedented changes in next 10 to 15 years. Surely, blended learning is the future of education especially higher education. (FG, 2)
The faculty members and their administration both were hopeful that we are going to see an unprecedented transformation and use of technology in higher education in Pakistan. At the same, they also mentioned some challenges which may hinder the transformation.
Challenges for Adoption of Blended Learning
The experience of online teaching during COVID-19 lockdowns has paved the way for adoption of blended learning at higher education level in Pakistan. But the process will not be an easy walk in the park. It will require some real efforts by almost all stakeholders. The potential threats were also discussed by our respondents. They were of the view that the prospects of blended learning mainly depend on serious planning at higher level.
As a nation, we do not usually set long term aims, rather crisis management situation prevails everywhere. Once the situation comes under control, all the progress made in adoption of blended learning will be set aside and will turn to previous traditional practices. (FG, 2)
Transformation especially in developing countries has many challenges. In Pakistan, what we see is the lack of steadfastness, proper planning, political will to implement, and of course budgeting. (FG, 3)
Some of the respondents were more concerned about the funds required for adoption of blended learning, especially in a situation where funding for higher education is already reducing. 
Education has never been on top priority for governments in Pakistan. We need colossal funding to uplift our education quality from early childhood education to tertiary education, but availability of funds is a million-dollar questions. (FG, 4)
Public sector universities are facing severe financial constraints. Some universities [in Pakistan] are even facing are facing problems to pay salaries to their employees. Can we dream for transforming our system which will require huge spending? (FG, 1)
Few faculty members were also concerned with the present digital divide and showed their concerns that it will further widen. They want more digital resources at campus e.g., state-of-the-art computer labs. Parents, too, have a role to play in this regard. Undergrad students will require gadgets and internet connection and it would be the responsibility of their parents to arrange all that jazz for their young children.
Transforming curriculum is another area where a lot needs to be done. Universities will be required to devise and adopt curriculum which befits the demands of blended learning. 
Developing dedicated LMS will not be sufficient. I believe that blended learning has its own demands and a curriculum devised for traditional learning will not meet the requirements of the blended learning. (FG, 3) 
We need to redefine ‘curriculum’ – it must go beyond some certain topics. We need to focus on skill development and traditional curriculum and present assessment techniques cannot develop skills. (FG, 1)
Universities and faculty members will be challenged to adopt revised curriculum and effective assessment techniques. Proper and extensive teacher trainings programs may help in this regard.
Teachers have never been trained for innovations. Trainings for university teachers are not arranged. Blended learning will require something extra from the teachers than the mastery on content only. Our skills are already exposed during pandemic lockdowns. (FG, 4)
Teacher is the leader of his class and needs to be proactive. Proper training of teachers will be required to effectively adopt any online technique. (FG, 2)
We all know that training is a must component of transformation but our teachers especially the university teachers are not ready to be trained. They have their own mindsets and words like training irritate them. (FG, 1)
Transformation entails unlearning the previous practices and learning the new ones. To unlearn is difficult for many of us. 
Teaching quality [of university teachers] has declined during the last two decades. I will not blame teachers for it. Their assessment and promotion are not linked to their teaching. They usually focus on the assessment indicators and areas which benefit them. (FG, 2)
Preparing the university teachers for change and equipping them with the skills required for blended learning is really a big task. At the same time, training modules for students will also be required. 
Discussion and Recommendations 
Lockdown was imposed due to outbreak of COVID-19 in Pakistan, and resultantly all educational institutions were forced to be closed. Resumption of academic activities was made through online available resources. Whats app, Zoom and Google Meet were the mostly tools used by the universities. The suddenness of COVID-19 outbreak and rapid response from the educational institutions made the things unsystematic and varied from institution to institution and teacher to teacher. During the course, the institutions shifted their online mode to dedicated Learning Management. Bartolic et al. (2021) has reported that 70-90% of institutions which were not using LMS earlier than outbreak of the pandemic started using LMS during the lockdown. Universities and faculties in Pakistan also turned to LMS during this period.
The faculty members in Pakistan are not fully aware of the concept of blended learning. Majority of them think that synchronous activities through online mode are the activities a blended learning model demands. Anyhow, once they were briefed about the BL mode, they think that BL is the future of higher education and sooner or later Pakistani universities will have to adopt BL mode. Blended learning can answer to some of our problems. The academic losses incurred by frequent interruptions in teaching-learning process may be reduced. The students may be engaged more effectively with enriched content and material. Blended learning is known for all of the above-mentioned potential benefits (Tomej et al., 2022). Blended learning has the potential to enhance the quality of learning experiences especially in the underprivileged societies (Maria, 2021). 
The university teachers are satisfied with their progress in using online resources. Within a short period of one year or so, they were using LMS whereas they were nowhere at the start of the pandemic. They feel it a great success and are hopeful that they will be able to work through online resources whenever and wherever required. Now they are familiar with LMS too. If blended learning is offered at institutional level, they are ready for it. Apart from their readiness, they believe that BL is the ultimate future of higher education. At the same time, they are also hopeful that we are going to see unprecedented changes in this regard in coming 10-12 years. Even before the outbreak of COVID-19, it was being claimed that blended learning is likely to replace traditional face-to-face teaching in developing countries too  (Maria, 2021). COVID-19 lockdowns may have catalyzed the process to reach the ultimate prospects. 
But adoption of blended learning has some challenges also. Two major challenges are the funds required for transformation and teachers’ training in this regard. In a period when funds for education especially higher education are already reduced, efforts for transformation can be hampered by the lack of funds. The next major challenge is to train the university faculty members. Lack of political will is another challenge. Problems have already been identified; if not addressed properly, adoption of blended learning will be a dream. Curriculum befitting blended learning mode will also be required. Meanwhile, innovative assessment techniques need to be introduced. We will have to redefine ‘content and pedagogy’. All these revisions are not so easy to take place in a short time. Students will also need some kind of training before getting used to BL. Of course, provision of required facilities to students will be somewhat a responsibility of the parents and nothing can be predicted at this phase what they will provide and what not.
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